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of the specific nature of a child's mental ability and of the
role of other factors in his personality, in his reactions to
the testing situation arid to his everyday environment is
essential to a precise treatment ,of his particular deficiencies.
Tests should be repeated at intervals during the child's
educational journey in order to obtain a cumulative picture
of his probable mental ability. In general, the results of a
single test can be recognized as indicating the presence, but
not necessarily the absence, of the trait tested. The results
of a single intelligence test should be regarded in much the
same way as the results of an arithmetic test — as a sampling,,
and not as a final judgment of the child's ability.
Mental age is an index of the individual's brightness. As
a concept it is useful. Parents and teachers should think in
terms of the mental tasks children of different ages can per-
form. It is not so useful, however, to refer to retardation
in terms of the number of years, because a retardation of two
years at six years of age is much more serious than a retarda-
tion of two years at sixteen.
The intelligence quotient is a ratio of mental age ta
chronological age. It is the most commonly used measure
of relative brightness, but presents a number of difficulties.
Children between 70 and 80 LQ. (that is, about the lowest
5 or 6 per cent of the total school population) tend to drop
out of school as soon as the law allows. If they manage to
struggle along after school-leaving age they are usually one
to four grades retarded in schools maintaining a uniform
standard of achievement. The dull-normal children having
I.Q/s between 75 and 90 present a problem in schools which
do not recognize and make provisions for their needs and
abilities. In the typical school they frequently command a
proportionally large amount of the teacher's time resulting
in a corresponding neglect of the brighter children. The
ability of children of superior intelligence is too seldom
recognized. They are not encouraged to do work equal to
their capacity, and so they acquire habits of idleness or get
into mischief. The teacher should not neglect the bright
children in her effort to give special help to the dull ones.

